er and the next cover the core skills

rhis cheP i : at ar
nguistics paper or thesis. In this first chapter on writie .
ng,

li ) :
b foundational isSues such as where 10 start in finding 5 Ly, C @ l00k
& round research, and how to avoid inadvertent plagiaris:,pllc’ lhow to do
- 1 also addresg

backe i : .
psexist writing and the importance of obtaining informeq consent f
ent for certaj
n

0
. ds of research. ;
I should stress at this point that this is not intended to b
e

. ional comment about .
will make the occasiona B8 5 e
lI)uy yourself 2 real style manual (The Chicago Manual OfS;lEUt

usé lt.

to write

a style manual,
you do need to
for example), and

Finding @ Topic
Students——especially beginning students—often -

and say, ‘T can’t think of anything to write about!” S(c)?nn;ep:gf;::;sPTOfessors
annoyed by this complaint, but I have to have some sympathy, si get really
remember fairly clearly from my own early graduate school days t);e s::l:e Ihcan
simply didn’t know what made an interesting topic, or how to think of orf: h alt1 I
first place. I think part of the problem is that students often think the way to ;n :i e
topic 18 t0 sit down and concentrate really hard, and then miraculously Sy°me$ina
will appear in their brain. This doesn’t usually happen. Either the idea comes tﬁ
you while you 're in the shower and not trying to think about it at all, or it comes
to you because you have some prompt. This section will give you some ideas
about how to prompt that brain of yours into action (for when the shower method

just doesn’t work).

Approach 1: Old Volumes of Journals

Presumably you know whether you want to write a paper in syntax or
phonology or some other area of linguistics. Choose some of the major journals
in that subfield and skim over papers in old volumes of those journals.'? Think

1d you're interested in? This is the

12. Not sure what counts as a major journal in the subfie
ther faculty member about. Don't

lgind of question you should ask your advisor or some 0
¢ shy—you’re not expected to know this innately.



34 Surviving Linguistics: A Guide for Graduate Students
4 2 >

about the data an

might be approac
find a topic that was

d problems that are addressed in these articleg and
] OW the
y

hed within a more modern framework. Yoy ma
handled somewhat clumsily in an old theory Y be ab, o

; : t
dealt with more elegantly in a new theory. You might find an analys?:tthcould

interestingly be applied to new data, or an experiment that could pe tri | coug
different subject population or dataset. Voila: you’ve got a paper topic ed wigy )

Approach 2: Reading Lists

Go over the readings for your course or choose a set of readings i g
way, and read critically. Look for inconsistent arguments, flaws in afgum;ne ther
and ad hoc solutions. If you can find some kind of serious problem in ap :taUOl.],
that someone else did, you have a topic. (Of course, then you have tg ¢ nalysig
with a better analysis, but that’s another issue.) ome up

Make sure that your criticisms are justified and specific. It’s not enough i
to say “this paper is dumb.” You have to be able to explain why you thinkjtuhSt
analysis doesn’t work and what’s wrong with it. It’s not an aesthetic opiniop g, e
you're delivering; it’s a scientific judgment. it

Another approach to criticizing an analysis is by finding contradictory daty
Think about the analyses you're reading with respect to data in some languagé
you kn(?w something about. If your data contradict the claims in the paper, that's
interesting.

Discuss your criticisms and counterexamples with your professor(s), and see
what they think. They might tell you that you’re wrong, but maybe they won't.
They might tell you that someone else has already made the criticism you've
come up with, in which case you should find the source and read the critique.
You may be back at square one, but that’s okay. At least it verifies for you that
you know enough to spot a flawed argument. Just keep trying until you find
something nobody else has done yet.

Approach 3: Data

Instead of starting from theory, you might want to start from data. If you
speak or work on a little-studied language, you have a wealth of topics right at
your fingertips. But even if you prefer to work on English or some other highly-
studied language, you can find a topic by observing some odd wrinkle in an
overhe.a.rd utterance. As you blossom into a linguist, you will gradually develop
the ability to hear your own language (including your own ufterances) a dat

and this can be a valuable source of research topics. It’s true that we may drive
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 riends an d family crazy by paying attention t the structure of wh
0

iher than the content, but this is just an Occupational hazayg 13 at they say
ra . . .

Ing t i

(I:u can about it. Often the older grammars are best for t%ﬁs(,) fﬁ:;eu?;?r:rz&mg

iways strange nUZEets of datz} oddly described in them o
a To discover a topic working from a set of language data, pe
rough your data morqughly and carefully. Make chartg an,d
s, 1 the language .1s’ little kn.own, you might be able to write a pure]
jescriptive paper. But it’s more llkely. that you will find 5 topic by think'mg
about how the data would be analyzed in some theo

. ry that you’re famil :
Chances are you’ll find something of interest this way. 1ar with,

8in by working
tables and write

Approach 4: Questions

Green and Morgan (2001:17-22) describe a method that
have a vague idea of a topic that you want to investigate, but can’t figure out
where to start or how to focus it. They suggest making a list of questions about
the topic that need to be answered, and even provide a list of specific questions
that you might want to run through (see Green and Morgan 2001:18). They stress
the importance of making up the list as a list of questions, not statements, so that
you are forced to come up with answers.

Brainstorming in this way with your fellow students (or a professor, if he
or she is willing) is very useful. In this case you need to start with much more
general questions than Green and Morgan suggest, since the group or person
you're brainstorming with will need to be filled in on the very basics of the topic.
It’s the act of explaining the details that often makes one realize what’s interesting
about a topic. The kinds of questions I've used in doing this as an exercise with

students in my class include the following (although of course not all will be
relevant to all topics):

works when you

® Whatis the general area of the paper (syntax, morphology, phonology, . . . )?

® What is the basic research question or topic?

® What theory are you working in?

13. Charles Fillmore always used to carry a packet of tissues in his shirt p'ock.et. In the
good old days, these packets had a piece of cardboard in the package to hold it stiff. than
he heard Something that grabbed his attention, he would pull the cardboard out'and write
It down, Since they don’t put that cardboard in tissue packets any more you .w111 have tf)
find other things to make notes on— paper napkins, envelopes, whatever’s available. Don’t

' : ’t remember
JUst try to remember interesting utterances or ideas—I can guarantee you won't ré
®M accurately,
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e What language or languages are you focusing on?

Have the data already been collected, or if not, what procedyre will yo,

to collect the data?
ritten on the topic before? If so, who, when, and Where?

Use

e Has anyone W

o What have they said about it? What kinds of analyses have beer, done?

e Have previous analyses been done in the same theoretical framewog you’
re

working in, or in a different one?
e What problems do you se€ in previous analyses?

Are there subparts to the problem that are going to have to be explored9

The first time I did this with my class as a demonstration, the persop i
volunteered to be questioned said that it was very useful to her. The other Stlldem:
came up with questions that neither she nor I had thought of, and to whicp, she
didn’t know the answers. Far from being an embarrassment, this was extremely
helpful —it gave her new directions in which to take her research.

Green and Morgan also discuss the problem that students often think “a]] the
easy stuff ’s already been done” (2001:17). They stress two points: first, it’s no
true, and second, even when a topic has been “done,” it may not have been dope

very well. Becker agrees:

“That’s been done” very often does get said to people, . . . most often
to students searching for a dissertation topic. . . . Such remarks rest on
a serious fallacy: that things with the same name are the same. They
aren’t, at least not in any obvious way, so studying “the same thing”
is often not studying the same thing at all, just something people have
decided to call by the same name. (Becker 1998:89)

That is, there are always more questions one can ask about any given topic, so
don’t just reject topics that have long histories of analysis in the field.

Background Research

Responsible scholarship requires that you do a thorough job of background
research. If you're going to write on a given topic, you absolutely have to know
what others have said about it. As an undergraduate, you might have been able to
get away with not knowing all the relevant literature, but as a graduate student,
you can’t.

One of the worst consequences of not doing your background research is
the phenomenon of the reinvention of the wheel. This is when a solution to some
problem is proposed that was already proposed (and possibly rejected for very
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ons) many years back. It is an embarr. .
ol d::ﬁi want to be the one who suffers that e:;ar:;:;x:s:l this happens — axid
5o how do you find out what has been done on your topicy we:
ihe point yet where everything is on the web, so you wi| prol.aable r;, not quite to
some trips to the hbrary. BUt a combination of web searching ar?d 1§ve to make
should get you ;nos.ttof it. - ibrary work
Whenever I write a paper, I start a bibliograph |
make it as complete as I possibly can. The ac%uaIIJ d)égorf;eth:ftg::(;:ls thy goal. 515
course, Vary depending on what the topic is—a thorough biblio rag h o wm.’ o
reference is much more doable than a bibliography on eVerything ep Y on switch
the passive, for example. If you’re working on a broad togic thati av;r written on
on extensively before, narrow it down to som s been worked

. : e relevant paramet
that in your bibliography. You might just look at works within : " and focus on

y . ) i specific theory,
g;nm—-aitp ::[:’Ct“:]ifrtlﬁgguage or language family, for instance. Read as much as yzyu
It's helpful, too, to annotate your bibliography. At this point, it’s just f.
own use, but doing this will help you to remember what was us,eful Jin Or your
works, why you included particular items, and so on. particular
The next section looks at the resources you can use to find references o
your topic. But there is one additional method that I always use: scannin (hr;
references sections of the works I've already found. Obviously by do'mgg this
you can’t find anything more modern than the article or book whose references
you’re looking at, but you will note that certain references get repeated over and

over again—a hint that those are considered the primary works on the topic. You
should make sure that you address them in your paper too.

/

Library Resources

There are many bibliographies of works in linguistics, both in printed and
electronic form, as listed below. Talk to a reference librarian about which ones
your library has, and also about getting electronic access. Reference librarians
are amazingly knowledgeable, and may be able to direct you to bibliographies
and resources other than the ones that are listed here, especially if your topic
diverges from fairly core linguistic areas.

14. You can also ask your professors for suggestions of work tpat has been done on
your topic. But do that after you have checked the web and the library, rather than as a
substitute.

: keepin
15. See chapter 4 for discussion of citation managers, programs that can make keeping

track of references much easier.

. . d material can become
16. I do have to put in a word of caution here. Reading backgroun g, So do ead 2

: i ing any wrl
an obsession, and it can turn into a way to avoid actua:l(ly doing any
lot, but don’t let it keep you from doing your oWn work.



Surviving Linguistics: A Guide for Graduate St, dents

38

Major SOUrces for Linguistics
Bulletin Signalétique 524: Sciences du Langage
Dissertation Abstracts

Humanities Index

Language Teaching

Linguistic Bibliography

Linguistics Abstracts .
Linguistics and Language Behavior Abstracts (LLBA)

MLA Bibliography (Part [II: Linguistics)

nd most useful in my work is LLBA. Nonetp, I
€ CSS’

should scour as many of these as possible for articles on your topic, ¢
different bibliographies cover different sources with only partial OVeria;mIce .
A gety

repetitive, but is worth the effort.

The one that I have fou

The Scientific Method

Once you have a topic, and have found the relevant literature, yoy
find a way to approach your topic. Luckily for us there’s a standard wa Deed tg
with linguistic data: the good old scientific method. Y 10 deal

me new linguistics graduate students is that they

One challenge facing SO

come in with a background in the humanities, rather than the sciences. Thj

make it difficult to adjust to the very different style of writing and argu.mentzt? o
ion

that is appropriate in this field.
A fellow linguist—one who shares my concern for student writing—found
a

poster about the scientific method in a teachers’ supply store, and I often use it
’ 0

try to get the basics across. Here are the steps it lists:

Steps in the Scientific Method

Choose a problem

Research your problem

Develop a hypothesis

Figure out the procedure you will need to follow
Test your hypothesis

Organize your data

State your conclusions

. R;il(lit there you’ve. got a nice recipe for how to do linguistic research. You
need to find a topic—and I've already covered that. Then you need to d0
research on the topic. The advice the poster gives is: “Look in books, get advice
make 0b§ewanons.” In other words, do your library and web research, talk to
your advisor and/or other professors, and start thinking about relevant data. Nexl
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d try again. That’s how science progresses: w
att rove it wrong, and then we or otherg m
othe;;(l)’n,t work on your hypothesis a]] by y

d your professors. Whatever you do, don’t
anc y through your ideas with somebody (or
ta:g:nogf time if it turns out that you made one
2 ins your whole hypothesis, and which som
;:rlier in the process.

§ wrong, yoy adjust it,
€ make g hypothesis, then we or
ake a new hypothesis,
ourself. Discygg j
write up your wh
somebodies), Yo
Wrong assumptj
€one could have

t with your peers
ole paper without
u will have wasteq
On somewhere that
pointed out to you

of experimental or survey work, thig
0ing an experiment or survey, it’s still
you take to arrive at your conclusions.

is a rule to live by. {\pd if you’re not d
important to be explicit about the steps ;
hypothesis must be testable by others. The poster also warns, “Contro] your
YO[-H lyp”_this is as important in finding or eliciting example sentences as it is
Yanab- > ng a questionnaire. (I talk more about examples in the next chapter.)
" deSlg?lstg our hypothesis, you need to run your experiment, administer your
;Ii‘?)nr?airz, or gather and analyze your data. The ppster somewhat sanctimg-
4 minds you here: “Be honest.” It’s good advice. You cannot succeed in
ﬁ;oguusiziz or any academic or scientific field if you fake your data.

i i ’ 1ze
s 1 an' emphasie th imporance o s cxn tor e 0 T
s e elglp; T;Zsalig coﬁclusions by just eyeballing your data. A.nd
A times to find a sentence you’re positive
skimming through your notebook twe.nty. P time, Von'll Keveins
icited (if you could only find it) is a huge waste of time. e
you e.l i (1dyt into some kind of database (whether it be the old-fashione
e gﬁd aezllectronic, or something else that works for you). Then youh;:a_n
;I::retxp?:;’ing w;th it, counting things, makipg charts and tables and grap
whatever will help you to visualize what’§ going on. ¢ beginning linguistics
As you're going over your data, think back to )t/)(l):ms tl%at you were most
courses. The phonology, syntax, and morphology groour task was to look for a
likely given contained a controlled set qf data, afn yd The generalization i the
generalization that accounted for everything you (;_und ) Your job now is exactly
holy grail of linguistics, and the linguist’s JOBISTD lrldiff:crence: the data set isn’t
the same as it was in those problem sets—with Onemess}’- It’s a harder task, but
controlled, and the data are likely to be much more
essentially the same approach will ?vork.  beat aroun
And finally, state your conclusions. Dor}llat e ans.
better to be coy. Say what you found, and w

d the bush, thinking it’s
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Making an Argument

There's actually a SK€p missing in the above list of steps ip

method, and this is that you usually can’t just go from data ¢, e Scienliﬁ
In most linguistic work, you .must argue for your conclusions, I\J()C()n_cll,s,onsC
measuring sOme phonctic variable, and your paper is purely a re W, i y““'re:
measurements, you don’t really need to argue for the meaSuFemgon on o8¢
won't work for a paper providing an analysis of some syntactic Co:;s' .

making a theoretical claim about some phonetic data. tructjgy, o

Steps in an Argument

ument contains, at the very least, the followin
statement of the claim being made; the introduction of supportin & Steps;
usually in the form of linguistic data; and an explanation of how tl% evi
supports the claim. Let’s take a look at each step in some detail. s

A linguistic arg
ldence

e State the claim you are making
State your claim very explicitly. Contextualize it: what theoretical

assumptions do you make? Are you looking at only one language in
making this claim, or do you intend it to be universal? Is there a typoloo;
component to your claim—i.e., does your claim involve patterns Zfro ‘a
sets of languages? Does your claim contradict someone else’s claimgs&f g

? (If so,

you’ll need to take some Space to lay out the previous claim.)

e Introduce supporting evidence, usually in the form of linguistic da;
Make sure that your data really support your claim. This may sound .
obvious that it’s absurd, but it’s something that people do slip up on S[?
this heading you can also introduce quotes from other authors cl:)ite &atzlll “
from others’ work, and so on. Just be sure that everything you,put ini
relevant, or it will actually detract from your argument. s

e Explain how the evidence supports your claim
After you've introduced your evidence, you have to explain why it’s
relevant. Be explicit. Walk the reader through the data and then explain how
the data support the claim. Don’t assume it will be obvious to the reader—it

may not be.
y various kinds of

The more distinct
becomes. Just be

. Most papers will have a single, central claim, supported b
:;lldence, so the last two steps may be repeated s;veral times.
Sll%:nt;:::t;o):gl:ecan ma.ke for your claim, the stronger the claim

A common :Z:i?ﬁc ing repetitive, and that your arguments are solid.
tive hypotheses t on to the steps above is the development of several alterna-
o explain the data. These competing hypotheses ar¢ compared
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d one is chosen as better than the others. The
an

decision about which is best i
. : st is
b sed o0 8 principle known as Occam’s Razor,

w'hich boils down to choosing

) ing equal).
man‘::::h egr gddition to the above list arises ip certain
uments, where you need tq explore.the predictions that g ¢]g
? i that 2 particular analysis of a given set of data is the
make predictions abpuf the correct analysis of other data, w
checked. If the predictions hold, this is good support for you

right one, that may
hich then need to be
r claim.

Mistakes to Avoid

o Don’t confuse the notion of making an argument with the notion of
having an argument
You’re not arguing with somebody about your claim; you’re arguing for
a claim. It may be true that part of what you want to do in your paper is
contradict someone else’s claim, but that’s a separate issue from arguing for
your claim. See “Discussing the Opposition” on page 42.

o Don’t present supporting data without explaining why the data support
the claim
Explicitness is considered a virtue in linguistic writing. As I said above,
don’t assume that the point of a set of data is so obvious that it does not bear
repeating. Explain every single example.

e Don’t argue against a straw man
A straw man (perhaps I should call it a “straw person”) is a position that an
author sets up purely for the purposes of tearing it down. The worst form
of straw man argumentation is to ascribe a position or claim to some author
which is not in fact what that author said. If X is a misrepresentation of
someone’s position, or if X is a claim that no reasonable person would ever
make, then you’re wasting your time arguing against X.

® Don’t hedge
Hedges are expressions like “T think,” “it seems,” “it appears,” “it might
be,” “sort of,” “maybe,” etc. These undermine your argument, and shqgld
be avoided. If you’re not sure about your claims, you shouldn’t be writing
about them. It’s as simple as that. Nonetheless, most of us still can’t help
putting hedges in, and this is one place where your editors can reallyf hel;?
you: tell them to be ruthless about taking the hedges out. When I write, I'm
acutely aware of the hedges I put into my statements, sinc? I’ve thought so
much about the topic of writing. But sometimes I just can’t help myself —
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ditor's major jobs when he rgads Over my wory i
be aware of them, try 10 avoid them, and the, . takmg
 else read your work to take out the oneg Szlli € Surg
Ppeq ;
n

and one of my ¢
them out. Try 10
you have someon
anyway.
13 . . ’
o Don’t claim something 1s an argument when it’s really only gy
observation _
[ often see 2 real misuse of the word argue n .student Papers. The
data, point out something factual aboyt g, dS“al

pattern is (0 give SOME « a
then later in the paper InCor ectly say, ‘T argued above that the gy, sho u
Ow

X * Be sure that when you say you argued for something, yoy really gig

A Final Note about Argumentation

Perlmutter (1974:83) points out that learning argumentation is actua]]
important than learning the speciﬁcs of some theoretical position, i tl}llaTth
specifics will change over time, while the mode of argumentation stays ¢ " ¢
This is not to say that you don’t have to learn the specifics, but just that you hme,
to realize and remember that those specifics are only as good as the argmneave
they are based on. The best way to learn linguistic argumentation is to reqq allns
of linguistics. When you read, pay attention to the way that the author arg: \
for their points, as well as to the points themselves. Observe how they presenet
their hypotheses, how they present the data, and how they compare competin
hypotheses. After a while argumentation should become second nature to yoy, ;

Ore

Respect
Discussing the Opposition

It's very common for younger scholars to relish the idea of ripping into
someone else’s work, and to go overboard in doing it. But trust me on this one;
if you do this, you’ll regret it later on in life. It’s not that you can’t disagree with
other authors; in fact, that’s what a great deal of the literature in any field involves.
But you have to learn to express your disagreements respectfully. The authors in
qugstion didn’t make the claims they made because they are idiots; they made
their c}aims based on some sort of evidence and some sort of argumentation. If
you tbmk they were wrong, show where they went wrong, but don’t insult them.
Even if you privately do think someone is an idiot, keep it to yourself.

Nonsexist Writing
Nonsexist writing is important both in the text and in the example sentences

Within T :
£ istze t(:Xt,fthe main issue that arises for linguists is pronominal usage, and
Set of common ways to handle this (e.g., the use of a plural pronoun
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. Xist writing? A good selfish reason is
that many other people care, and if YOu use a style (say, the so-called “generic

he”) that offends some of your readers, y ‘
content of your work to the style of you
study after study has shown that some

one way to avoid alienating a large part of your potential audience.
The LSA (amopg many other professional organizations) has adopted
guidelines on nonsexist writing—see www.lsadc.org/infollsa-res-usage.cfm.18

Plagiarism

Plagiarism is a tough topic to talk about. The minute it’s raised, students
start feeling defensive, as if they are being accused of something. But it’s
critically important to understand what counts as plagiarism, and even the most
scrupulously honest student may not understand the fine points.

Some studies have shown that international students have a harder time
avoiding plagiarism than North American students do (e.g., Wang 1997, Deckert
1993), but other studies throw some doubt on those claims. This is the first issue
that I address here. Most North American students think that they already know
what plagiarism is, but nonetheless everyone should read the second section below
about various types of plagiarism. The antidote to plagiarism, paraphrasing, is
addressed in the third section below with examples.

International Students and the Cultural Explanation

In the North American context, plagiarism is considered a form of cheating
which can get you an F in a course, or worse, get you kicked out of school. The
vast majority of professors will react with fury when confronted with what they

17. Of course, this is also why we follow prescriptive grammatical rules in writing.

18. The American Philosophical Association has a more extensive set of guidelines located
at Www.apaonline.org/publications/texts/nonsexist.aspx.
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sider plagiarism 27 . Lo ms of .

(Ci(i)f?ering cultural norms; O the difficulty of Writing in Engligp, ., 8lorg,

foaf cars. THIS isn’t necessarll'y because the instructor ig ik i ey fe

on be because the instructor 18 not knpwledgeable about hy, tive o cruau

ly second language writers—to learn how ¢, : afrla.r it

Phry

e

everyone—-GSP"'Cial ]
:+ sources accurately:
credIP ot (2008:12-22) discusses tll:re well-known suggestiq, th
: ; : at |
.+ <udents have a harder tme paraphrasing appropriately bec e,
tional $ h I cited in the first edition of ﬂlisagizl(:f di erix?g

cultural norms (0ne whic .
observing that “these culture-based explanations have gained cumes i f
the same way aS urban myths do” (200§: 13). That is, she argues thy; e muc}{
research calls such arguments into question. First, she says that thege er)r:o]r ° ey
are simply not suppo Plngi

rted by the data in recent studies, and second, she .
the research actually calls into question the very claim that internationg) :::St 2
dems

p]agiarize more.
your background, all students need to realize thy in N,
Orth

No matter what

American academic culture, any fime We use an author’s ideas and/qy

failure to provide the source (and to use quotation marks where exact w()r:;ords,
Ing ig

copied) is considered the gravest of academic sins.

What Counts as Plagiarism?

The University of Wisconsin Writing Center Writer’s Handbook, availab]
www.wisc.edu/writing/Handbook, includes a very nice section on different tye N
of plagiarism. You might want to check your university’s writing center to seepei;
they have anything similar. In addition, there are various books on the topic, such
as Harris (2005). ’

The page from the UW Writing Center first points out the most obvious
type of plagiarism: word-for-word plagiarism. Some students think that this
only applies to copying whole passages without citation, but in fact borrowing
phrases and general sentence structure (not to mention ideas) is just as bad. I've
seen many students take sentences from some source and replace key words with
Islz;rtlonyms, thinking that this was adequate paraphrasing. It most emphatically is
Center’s old handout SZI]H(;— d'on“t ever reahzt.: o laglarls'm. The UW s
they have amended to ‘(: eh v el P laglans.m"’ il ¢ tl'1e1r websl_tg
-l attpat'c work plag_lansm”). This is when the W{Itef has pa:e
structure, but sl it th o restating central ideas and reworkite ol
from the original. Alth | e d.oC.um’ent §v1th bits and pieces et @:m
it #llinginis v pleet ough this isn’t quite as bad as word-for-word plagia>=

! counts as plagiarism and must be avoided. I gi Jes of each tyPe v
plagiarism below, which sh i e e

) ould make this clearer.
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paraphrasing
It takes some practice to learn to write summarjes of other people’s work that
araphrase appropriately without borrowing too hegy;

In this section, I present an original Paragraph followed b

e Yy various attempts
at paraphrase.!® The original is taken from Che

msky (1965:3-4).

Linguistic theory is concerned primaril
in a completely homogeneous spee
language perfectly and is unaffected
conditions as memory limitations, dj

interest, and errors (random or characteristic) in applying his knowledge
of the language in actual performance. This seems to me to have been
the position of the founders of modern general linguistics,
reason for modifying it has been offered.

y with an ideal speaker-listener,
ch-community, whe knows its
by such grammatically irrelevant
stractions, shifts of attention and

and no cogent

Figure 3.1. Original Text

Linguistic theory is concerned with an ideal speaker-hearer, who lives
in a completely homogeneous speech community, This person spea1.<s
his language perfectly and doesn’t notice things like errors, changest in
attention and interest, memory limitations, or distractions when using

his knowledge of the language in everyday performance. This was the
position of the founders of modern general linguistics.

Figure 3.2. Word-for-Word Plagiarism

The paragraph in figure 3.2 would be a completely unacccl:l[r)table ;Elrilﬁli;fé
of Chomsky’s paragraph, in that much of it (the wo.rds and phrase ANiasin
underlined) is lified from the original, and used without O e Shraids
(okay, it was me) has tried to disguise the plagiansin .by movmghrase In some
around—but please note that this does not count as legitimate parap i 'changes
Places this dreadful imaginary student has substituted a Synor;y?;ph?;llows e
for shifts), but again, this is not enough. Furthermore, the parag

——

' iti ' t on quoting
19. This is modeled on the University of Wisconsin Writing Center’s handout on q
and paraphrasing,




iving Linguistics: A Guide for Graduate Student
Surviv

(ly in its structurc. Now, in some ways the - - h
ctly the excessively long run-on sentence of the o s been
veral separate sentences, but nonethe] iging,

: ess hag

ntO S€ . . e S

p1 her thing 0 avoid. Finally, note that Our roye ln'clure

s the same, anothe n,
remain

y 0‘
agiarizer has not cited Chomsky at all. o
plagl

. ders of mod :
. claims that the foun m
F'a;;;y (1%5'3‘42 cs deals with an ideal speakem

lieved that lingus idealization m We
:zolzld still believe that today. The idealiza eans that th speak.

.+« language perfect] without any distractions &om performance
speaks h as mistakes, a faulty memory, changes in atteng;

0
factors suc N _ang
i_n_t_eﬁsﬁ etc.

\

Figure 3.3. Mosaic Plagiarism

The example of mosaic plagiarism in figure 3.3 i‘:; C}‘:rtainly better, in thg the
writer has cited the author, reorganized the structure O the paragraph, apq tred
hrase most of the content. However, there are Stl.ll a number of Phraseg lifteq
giarr:cptly from the original without the use of quptatlon marks, anq this is
makes it mosaic plagiarism. I have seen many instances of mosaic
in student papers, and the stude_nts' hav'e alm(?st always believed thy
author makes it acceptable to write in this fashion. It does not.

Plagiarigp,
t Citing the

Chomsky (1965:3-4) claims that the field of linguistics has long operateq
with the notion of an “ideal speaker-listener,” and says that he sees no
reason to reject this position today. The notion of the “idea] speaker-
listener” is exactly that—an idealization—that is, someone who has
perfect competence in their language, and for whom performance factors
play no role.

Figure 3.4. Adequate Paraphrase

In the paragraph in figure 3.4, the author is cited, the structure of the origi-
nal has not been imitated, and quotation marks are used for the one phrase taken
word-for-word from the original. Note that certain words that appeared in the
original also appear here—e. g,, position and performance. This is not a problem,

though, since they are ordinary words used in very different structures than in the
original,
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